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■EXECUTIVE SUMMARY 



^Project PACT (Parents and Chi Idren Together) was designed to cdmplement 
the exl-sting Let's ;6e;Amigos bi 1 ingual, program' at Potter-Thomas : s SclW(bl^"'bV*"Vy:-*:' 
involving Hispanic parents la the education of their chi Idren. Purina the " 



summer^; parents .prepared curriculum packets Under the supe rv i si on, of cur r i culum 
developers, and; observed instruction of children.,; During the schooKyean «' \ < 
Eng 1 4,sh i Spanish, ; and GEtf high school equivalency courses* were provided 
for adults and workshops were conducted. , ' 



^ Pup i 1 performance on standardized tests and : pupi 1 ; attendance were used /% 
•to measure the, effect of up to three years of participation by parents in " 
th,e project. Parental participation during the .1977 summer program was . >; > 
associated with statistically signif icantly. Jiigher scores during the! spring, 
198.0 a 6n -three measures of language arts mastery (the Inter-American-Test 
of ; Read ihg in Spanish and the, Vocabulary and Read i ng sub.test-s of the Stanford 
Achievement Tests in English) when background characteristics of pupi Ys . 
were controlled. Hypptheses are offered regarding the reason that summer 
MS^/^arid hot more recent parent par tic i pat ion', improved; scores. When background 
''characterjstl.es' were control led,/ the attendance of participants 1 chi Idren 3 
and other • similar children were not statistical ly significantly different. • ■ 



'|; Analysis of interviews of parents, conducted at the end of the summer 
program, suggested Jtiat most 'parents had .learned ways to help thei r chi Idren 
with 1 anguage arts' 3nd mathemati cs school work, but only half bel ieved <they" 
hjad* learned to help them wi tfc social studies work. Spanish and .Engl ish 
GED and language; arts course conducted during the school year attracted 



many participants, and 35 earned GEtf high school equivalency diplomas. 



Program goals regarding workshops and field tri ps were 5 met. Instructional 
packets to enable parents to help thei r chi Idren master school work were 
edited during fche scfiobl year, /but none were distributed. 



\4 
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- • VV--"' -;-v .. ■■>■.? ?;>■ ■ : -' PROJECT PACT- 

- ' " " >." ■ 'v'v ;.''>. \.;::. ' v. '-.S. 

; J NTRODUCT:! ON "| '! * . ' • ; .V " . - ; .,}.. , ' .'v v '.','"j 'V 

v 4 j ' Prbjeejt. ;PACf^ (Parents: ahd-CKi Idrdn' Together) ' is j des igned ^to>cqmp\l ement.' 

* . JL^ * s ^-!frp!;'i^l'gos v y ■ ThsTua-l s . " p rog rani ki the Potter-Thomas School s ' Thel •;• '*''/'.'. 

;.ritejbr activities of; ttie project are : teaching parejits about school operation ■ t7 .{ : ; 

; : and cu r r i cu 1 Urn ,\' jacqViatlnt i ng v parents wi th> the Cu 1 tu ra 1 resources of Phi* lade] phiB " 

i^jid 'h^ adul ts of ;the school 

cpmmuni ty. r As a resu f t bf ;ui:h^se act i v i t iW >pa rents a re expected to acquire^ . / 
new / ski 1 T*. ahcl thei r ch ildreii^ s performance In 'schoot* Is 'expected to improve^ 

a . V The project 4s' conrjposed of two major ° programs . The suriimer program! , ' 
serves • parefrtsVqf Hlspati i c \ch i Id ren who attend or are a^out". to attend the ^ . 

f Potter '•Thomas School/ Chi Idren who live in the Vocal communi ty part icipate, . 
i he lasses which are db,serve$i ^y,;the pa rert t s . . The - , school -yea r program se r ves '• 
pai re n t s a nd pi he r ad u 1 1 s ,.o f t he' local community. 3 1 1 includes high school ^ . 
equivalency classes, language a^ ; 
and ,curr iculu ^ -};":'•. •' , ; 

'RATIONALE-. ; ". -V "A" " : '^, ; v'-^ .-v-V-' : V-> \- ■ • : 

—7— v.' •:;- ! ;V;^ H"<;" • : : : '•'-.''A' "> . .-. ' • -.' --N-" 

Th eV Po 1 1 e r ^T h oma s School was' selected^ as- the project site, because its • 
° LEA .supported b 11 i ngua 1. ma intenance prog ram enables all chl ] d ren .to. develop v _>■■. 
, competence 1 p Engl ish and -in Spahishi, 'Project PACT includes some components 
; - taught . in Engl Ish and others* in- Span ish, pa ra 1 1 p 1 i\ng the. J^nguagejpa ttern ^^fc-^--- 
. of- the ^chool. ; . V. ■ ' > -'v. v >-'^ . y\ • . ^' ; • V 

I n the^co^urfi ty ser adul ts are tm- .'. s 

m i grants f rom' v P u e rto : R j Co ; , and many ark unable to. reiVifbrce ,'schbql - 1 earn i mg - - « , 
; at home.' Man/ "adul ts jack bas'i c a cad em i c skil 1 s arid, 'a re unawa re of the, r 
resources rn -the Community and - the pj ty. In order to help v thes,e parents 
becoriie resources for their ch i 1 d ren , academ I cv ^cu 1 tural , pract i ca I , and , r ; 
.school curriculum cbnteht wil 1 be\taught to them. The parents, in turri'/V^"' 
wi B ll help their children be morei silccessf ul in school 

PREVIOUS FINDINGS 

In 1 978- 1979', tne effect of parent participation in the summer program 
on chi Idren's achievement and attendance was determined. Parental partici.pation' 

., was- associated ;with statistically signif icantly higher pupi 1^ scores on fall 
four measures of language .arts mastery ( t he # • | n't eT- American Test 4 of Reading ^ 
in Spanish and the Vocabulary,' Reading, and Word Study Skil ls Subtests of ^ 
the Stanford Achievement Test? in Engl ish) when background characteristics 
of pupils were control led. When- background characteristics wefe controlled, 
the difference, between the attendance of chi Idren -of participants and 
other similar chi Idren was not statist ical ly significant. " . 

■ r ' . . . \- • ' ' ' \ . • • ' . ' 

/Afialy^s 'of parent interviews conducted during the- summer program 
revealed a statistical ly signifTcant gain In part I ci pants' knowledge pf ^ 
ways to help children with school work. Thirty school-year program participants 
earned GED hi^h-school/^equivalency diplomas, and' program goals regarding ' 
workshops .and f ield trips were met. Instructional packets to enable, parents 
to help the] r, chi Idren masjiefr school work were wri tten *duri ng the school 
year,, but required editing before they coujd be giyen to parents. 
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V * 'During the *first program .year, a true-false test designed to Measure-. 
A^p^rents V a^uisi t|W of jnformatipn abputsthe Potter-Thomas 'School ed 



sh 



; ; detect >5 taM s tica Li y s I gn if i canVxha nges d u r,i rig " the. summer ; prog ram , Jju t 
■VthV ppr t i c.i»ants^ ,:j ch i 1 d ren had *s ta t i s t i ca 1 ly s i ghi f l eant I y. . h i gher S£ani 
■ reading tesc" scores and ; better atter\dbnce -than did thS^r classmates. 1 >n . ^ 
the schpoVpeacV courses in Eagl i sh and Spanish leading to the general" education 
dtpjpma (GEu| were wefl recei ved and at. least nice members of the commuipi ty 
/earned diplegias, 1 > ' * ? 



' 1-MPLEMENTAT I b,N 



; The. sumrfi 
As i n ~th'e pa s 
f but the p'roje 



and school term' programs of Project PACT Were ful'ly imp*! emen.ted. 
modifications in the plans were made as a result of experience, 
remained true to the intent of the proppsal .. 8 * . v ■ , if -.«% ; \ 

- •;. ■ •' . ■ **** , . . *•• : • V. 

, -The steps! taken to attract participants for the summer program were 

'essent i^l ly tfte same as those used during previous years;,-. An announcement 

/ inviting Spanish speaking parents to participate: was sent home^wi th piipi Is , . ^ 

.and announcements were made on'^a Spanish- language fadio' station. During 

the afternoon Wf the- second and thiVd days ^of the summer comporient^, jsome » . 

project: staff Supplemented, these steps wi/ttt door to door canyassing of* 

po t e n 1 1 a 1 p a Vt jitr) pants. • .\. ■ '•" -•■'*.■*,■: V '"v-- : . 

' r " ' w" ; ' % " ■■ ' -' " ' ■ ' "■'■'A' ' ■ ' • ■'■V' : 

'Records i rid ica ted that the total Enrollment was 71 Hispanic parents 

-and that the number who participated in the program on any day varied from 

29, (on the f i/s!t day) tp* 71 • , *The average number of parents In attendance 

has 58. The project design called for the payment of a stipend to approximately 

•50 parents of Pot tejr-Thbmas School -pup! Is'.' Payment records show that 'duri ng 

~ kf the progVani there were 38 of these parents; during the 

a^nd during the .last three Weeks, A3. The remaining participants 



*he first week* 
^second week, 52 
did not receive 



stipend al though some had children at Potter-Thomas. 



. The, parent^ were assigned to one of three groups. Each gVoup worked 
. with the curricilum content for a span of two grade levels (Preki ndergarten 
and Kindergarten Grades' 1 and 2, or Grades ? and ff) for one third of the^ 
program* Thus, parents who participated during the enti re 'summer programs 
had an opportunity to work with the curriculum materials of every, grade 
■-' In I "the sChooY. The parent activities were designed and mana'gid by three 
teams, t each cbnjsi sting of two curriculum developers. Each team of developers 
was expert oie of the g^ade level^ spans., 

The children of the parents* pariifiipated in learning activities under 
the supervision'^of iT resource special ist. There was a group of chl idren 
and a resource spVgl al I st ■ for ea'ch of* tfee six grade levels of the school. 
The total numbejr of chi Idren ^present on a given day ranged from 77 s to 'A3; 
and averaged -120. , - v 

' • - - <. '•• ...... ' - •■ v ; ' * . - ... 

The resource special ists organized Instructional days which .included 
about an hour of language arts, about an hbyr of mathematics and* about 
an hour of social studies activities. fhe^.resource^peciaHsts were encouraged 
to use strategies which wog.ld be erljoy able;' for . the^Chi Idren-and we1*e' encouraged 
to experiment viith new Instructional approaches. Jhpy were perml tted to 
.adjust the amoint of time devoted to a subjecti area* i f ah act i vi ty required 

it. I . , ... " • - : .. • ■ 



The curriculum developers and the resource specialists planned sessions 
of about twenty minutes during which the parents observed the instruction 
of a group of c(ii Idren. Parents were engaged in these sessions two or' three 
times per week. When parents were r\pt observing the instruction of children 
they were learn ing^about the course of study of pupils at the schooKor , 
were working on a curriculum packet, a game, or a simple teaching device 
to be used at home. The school-based activities were supplemented with 
trips for the parents, trip?' for chi Idren, and trips for both the parents . ... 4 
and children which are described in' Object! Ve 8 in the jjext" section of this 
report 1 . ' ........ - : *\ ''. . 'V * 1 " ■• 



, . ^ Records showed that 4l parents were in the summer program for the first 

had been in the program during a previous summer, 
\"^\i»nd, 8^parents had been i~n the program during the two previous summers. 
; 4|W e ' s ^°.°'' ? PT jhclpal't-eported that some parents who had Been in the^program 

n ? Previous summers felt that i t .should be changed . They had told him 
: . ''• the-- ^hnount:- of cutting and pasting involved in making instructional 

% . ^rra|eirials* should be reduced and the* emphais . on the development of concepts 
is|wiuld be increased. ^ ;"■ ■ \ 

:^|;,^!^;;The' school year program began on October 10, 1979 and continued through 

8 , 1 980. GED high school equivalency courses in English and Spanish 
••■^^ Mondays and Wednesdays. An^a.fjterrfbon session and an evening 

/\'6"\sesBjo.n- were conducted in each language. Two Engl ish language arts courses 
YVyere^jonducted / one on Tuesday, Thursday, and Friday afternoons, and the 
"•"*"ojthe^^pj^""Monday T - and^ -Wetlnesday evenings. A Spanish language arts course 
^ <on Tuesday, Thursday, and Friday afternoons. All courses ' 

weire toftchjcted by bi 1 i ngual resource specialists for adult basic education. . 
I TheAsp^j^i ist who conducted each course was a native speaker of the language 
1^.y ng'; ed . Information about the number of participants in each class 
>ca^ Objective 6 and Objective 7, in thevpext 

section. . 11 * ' '• ' 

\ ng^mon i tor i ng visi ts to the high-school equivalency classes* evaluators 

o b S e ry ed t ha t^y G E D ma n u a 1 s in- the' language of the* course were the primary 

t i nst rQc^i onai;-^too 1 s . Al though work* was done in most of the various subject 
are^ of^the;^ED eXami nat ions dur i ng the typical v cla$s, as the date of a 
parity approached, .more emphas is was placed on i tp content. 

Mi medg r a ^hed ma t $ r i a 1 s prepared by, or- obtained by, the resource special ist 
frequently^ the GED manual at .these time^. Participants were 

■ expected^ and to work on exercises at hornet During the 

cl a s 5 e s ^ t)le \ s p e £ f a • s t s used lecture techniques, gave participants opportunities 
to work ■ o ii ^exe r c j ses , and* then reviewed the answers to the exercises. Within 
each c 1 a^j^'mos t participants worked on the same materials at about the same 
time. Th^^^usual ly^was a smal I gfoup of people who had missed some sessions ' 
or were no^B;)e tbyviprk through the materials as swiftly as the others. 
They were : ^:i\^n - help^i n a small group. . Just before the date of the spring 
mathema t i cs;Vs(i^tes t oft, the GED exam, both the Engl ish and the Spanish GED ' 
r groups were comb] ned , and a bilkigual program coordinator reviewed mathematics* 
.... problems.. 'V^^V^v-' > V*A ' •.. 
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/The language arts clas$es served adults who differed in their knowledge- 
of the target language. Participants ranged from^people who* were learning 
the language for the first time to people who were reviewing skills in ' # 

" their native language. Overall, the instructional content was simpler than 
,'the language arts ski lis ° taught in the GEO classes. Within the classes, 
there were mariy small subgroups. When the content involved -speaking and 
understanding the language', the subgroups worked together. When reading, 
writing* and grammar were taught,^ classes usually worked^in subgroups. 
Oral-aural ! jnstructfion^was'used extensively. ..Written materials' were usually 
presented on mimeographed \wopkrshee£s. the. Engl ish classes also used an • t 

Engl ishras-a-second- language 'text. , 

Curriculum development activl ties for the school year program were ^ ^ 
\ changed substantial ly from those of previous years;. Rather than involving^ 
A parents in the development, of nevt curriculum packets, the resource special ists 
\ devoted their efforts to completing materials begun,^ parents during 

\ previous ye^rs. Beginning on January 21 , the spec faU^ts met at the school 
'district's Multil ingual Instructional Resource Centeri Vtwo afternoons per 
'week. Jhey- worked under the supervision o^ thte. bi lingua/T curr Icul urn coordinator 
of the school distript* and completed packets such as: n The Magic House, 11 to teach 
discrimination of Initial sounds ("Spanish) >:, and "The Vowel Game^to teach 
distinctions among the sounds fof- Spanish. More information about this 
curr icul urn development can be found under Objective 5* * \i" 

\s part of the school year program, a series of workshops* was held 
duririgVthe spring. The workshops differed from those of previous years in 
that they were scheduled so that both participants of the school year \ 
prograni^and non-participating Potter-Thomas School parents could attend them 
^ ' easily. \jhe programs were often presented In the afternoon and the evening and - 
fey; - [n Spanisl^and Engl ish versions (See Objective 4).. . > 

During\ the spring of 1980, four trips were conducted under project 
auspices for\ Potter-Thomas .School parents and participants in the school 
yeaj-: programX The lpnges| trip, to New York City, took a full day. It focused 
on the United Nations and included a,, drive around Manhattan. A list of, ail* 
the trip?, and the number t bf people who went on' them can be found >In the 
discussion of* Objective 8. • 
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OBJECTIVES . ' /'v* ' ■:. ' ... . . . '■. f" . ^ ' " "f^i 

Objective* 1: ' To increase parents 1 'information dbqut bilingual programs ..J . . \\ ^| 

By the end, of the 19?9[ summer program* -parents x willknoi) that bilingual J ^ . \\ --'tip 

education includes instruction in mathematics* Scidrice* and social Studies^ # 

in two languages* English and Spanish; that -it includes instruction in \ » 

reading* writing* and speaking in the tu)o languages; and that it includes > 

atud^ of ,the history^ 

The objective has been analyzed in different wayk over the three years, 
of the program, as the evajuators. became mor'e. faml liar Wl th the Initial y 
levels of parent knowledge about bll Ingual education. In past years, a ^ 
true^false questionnaire showed that summer program participants knew most; ;j ■ V 

of - the, essential facts l isted \,\|n 'the. objective before th$ program began. . . . 



9 



After consul tat ion with program management, it was decided to shift the 
emphasis ^from knowledge atout the bilingual program to knowledge of specific 
thing's which parents could ^dc to help their children. Previous evaluations 
reported that parents 1 earned how to i nvolve thei r chi Idren in learning" 
activities at horned ' * ■ ' 

Y ; •' < . 9 ■ . n •# ^ . .: . . - ; 

For .the current/ evaluation ., parents were interviewed at the end of 
the summer project.. ^Mpst' parents reported ^earning about ways to heUp their 
chiidr&fi with reading Vand^ arithmetic, but, less than half tfie parents reported . 
; learning hpvi: to heljr'.thei r^chi Idren wi th social studies ski 1 Is. Thus/this 
• objective: was considered partial ly attained. >\ 

7 An equ i probabi ] 1 ty ^samplfe of parents Was drawn one week before the 
end of the summer pndg^afn. I t. consisted of 2£ parents . Twenty three of 
the parenti; (88. A% of, the\sample). were i ntervi ewed in Spanish during the t . ; 

\ last three cjaysj. of the ' Summer :» program by the Spanish-speakirrg member of 
the 4 evaluation team. : »^h"^.^:I;ts't"': ques 1 1 on - of the Interview asked parents whether 
they had learned things ithey cpufif do outside the school to help their child 

; th reading. Every , iintenyfewee. staged that they had.. When/ the" researcher 
probed by asking about vtheUhings they V:ould do, si^ parents could not 
answer t h^ g u e s t i o n 5 a t i's f ac t o r i 1 y (e.g., I do" not remember , a li ttleo? everything) 

/•andVthree' ; ^.rehts l responses,) lacked specificity (e.g., how to teach, chi Idren 
at Home). .'TFTej . remain j ng parents mentioned one or, more skills having to do w^i th 
'reading (eleven parents) arid/or ;wri ting (nine parents) in Spanish* Reading elements 

"mentioned werevthe a 1 p h a b et , iVo c a bu \&ry , synonyms, homonyms', word-object matches, 
wor^ vdef ini tlons, andvpoetry.i\ Wri ting elements mentioned were Span isti grammar, < 
''better wr i t f ng , 1 1 us i!ng accer\feV ; wr i ti ng sentences , spel 1 i ng^, and verbs. When 
ask^d-if they had tried any ; reading activities a£ home ,~ twenty parents said they 
bja^j, tried spn\e vthingsy but only, 42 were able to describe what they had done. 

/Ofje parent sanc^ r !No j M £and one said that she could not remember what she had 
at Ahome. 1 J[ } '" <■■ 'Vj-- ' VtK ; 



tried \ 



%:j : J' 9 jf y All but dne of ,; th|e interviewed parents reported learning things that could 
v |\f^e^done outside of school to ti&fp the! r* chi Idren master arithmetic. When asked 
^l^h'^t'.had b^en learned, the parents cited the mathematical operations (addition, v 
? Kb*tractibn^mul tipllcatlon (andldi vis ion) , place value concepts, ^numbers," geometry, 



;^u^ihg objects to teach, concepts ^measurement (rulers , volumes * etc. ) , the idea 
; of devising p rob 1 ems ?\for ch i.l dr en.a t homeland using a bingo game the^parents . 

had made in class. paVents said Jhey hfad learned things "but. could not specify 

y what ; ( and two pa ren ts did no t ; t r.y ... to answer the question. When parent! were 
,! .asked what they* had us^d;^t Home, seventeen reported fthat they had used something 
; from. 'fch3 program, and^j^teen\of these were' 
I they (lad engaged- Fn. I 



, When asked rf they vjearr ed some things 

chi Idren »learn about ^H^'comniun " 
\ sa Id t that, they had. Plarehts jsald'they 
Itrlps, learning tho)Csapjt^ls of states, and 
'five' of these reportQd : that they had actual 

studies at tlvi tfeSi;.odt*^aypf school . 



able to describe at leaist one activity- 



Which/ they tould use to help their 
itV, geography, or history, ^eleven of -the parents 
Id they learned to use a map and mentioned taking 
"Information on the blackboard. " 
y Involved their children in social 



Objective 2 : To improve reading achievement in English and Spanish of 
LEP pupils whose parents participate 'pt Project PACT, Measuring instrumental 
will be, the Stanford Achievement T£Sts of Reading and the Inter-American 
Test of Reading in Spanish. The .level of achievement in reading is defined' 
as improved when there are statistically significant (p<. 10.) relationships : 
between reading scores^ and parent participation in the program. The effects 
of grade, length of residence on* the U.S. Mainland, and yearfr of attendance 
at the Potter-Thomas School will be controlled statistically. 

. . ' * ■ .* 

This object ive was considered partially attained after , the analyses .. 
were altered slightly. There was systemat ic evidence 'that, parent participation 
, in the program during the "summer of 1977, was associated, wtth better reading ' j 
scores* in both Spanish and Engl ish. Parent participation, at other sessions. . 
of the program was not systematical ly related to improvement of test_scores. 
' • ^ ^'.V;.* • " . , . ■ '• r °""^ w '^...^ . 

I When preliminary analyses yielded Inconsistent results for the four <4* 
reading scores* (Stanford Vocabulary, Stanford Reading Comprehension, Stanford 
Word-Study Skills, and the *lnter-Amer jean. Te^t of Read itig In Spanish) evaluators 
used a step-wl se regress ion procedure to further examine the data. The 
analyses presented are a resul t of the. explorator^^rocesfe using this technique. 
Thi!. resulting models of pupl i performanc^exp la ir.-id! between 28 and kU percent 
of the va'r iance. //f. . ^ • 

• ' • . •• '■■ > «-\* u . ■ /. . 

- Pupils in grades 2 through k ^ere tested iff, English. The re^H ts 
are* shown Tn Table I. J . ■ ^ 

Grade was controlled stat 1st JcaV.ly thrpugff the use of the closely 
related variable, age. The ef fect pY, age was^f° un ^ to be complex 3nd a 
step-function was used to control for curvilinear effects. The first varia' 
In. Table 1 shows the regression Weight, f or /0*year -olds f ~ the next -for 8 .year 
olds, up to pupils who were IZvyeafrs old aj: the time of the test. Thus 
'age was control led by comput I hg the rate of/growth per year of pgpils seven . 
through twel ve yeaj/s bid.. V , J '{ 

The effects >of sex;' test ■ form, and ; pt/rth place (Puerto Rico &r elsewhere) 
were control led through tho; use of ' '•yesr^l?, type coded variables.* Thq' ; ' 
pupi ls 1 " Knowledge of Engl I $h was control ted through the use qf the pupils 1 . * 
ESOL levejj score (] ^.feginning, ^ intermediate, 3™ Advanced, No 
ES ( 0L service) . * . |V . , ; .-■'.-« • 

Six variable^ (coded zero £or nO;$hd one fonyes) were used to describe.^ 
the. effects of. parents 1 particlpat lq$ on pupJ ls\ ^cores in each of the 
three school-year. : and three summer components. ii 

V, ' . : \, V; ' 1 /; f$ \, i 

Examination iof the pirticipat ion( y var iablos 1 Relation to pupi I s 1 scores 
showed that particlpat ion, "in the suimje/;,of 1977 -wat statistically significantly 
related tp bettor ptipi I /performance^ n l Vocabulary and reading comp'rohens ion , 
but ribt . ln wor'd stud)4 ski 1 1 s. T[id vocabulary regression weight for that 
program Is 2.87 (pV.Oo) ; and the corjipf-chens'ion weight is 12^73 (p<-0l ) . • 

.'.(Children of parents who participated In the 1978-79 school year scored 
kifinft£reahtly worse t\)an their peetfs ,t n the vocabu lary, subtest (regress ion 
we?g4rt *,-2.8l , (p< .10) .;' Chjf Icfreh^df participants i n the j977* : 78 school 
year scored -5 ignlf icantly woVsb ]i)> reading comprehension ;(FogrcssIon weight « 
• -8.19, p<.10).' . - : g. :<i /• V 



\ ■ 



Tatjle 2 shows the arialysfs of the Spanish test scores. Pupils Ih grades 
one through four were tested. With background variables held statistically . 
constant, the effects of parent participation of Project PACT were expmlnfed, 
using the same type of model as was used wi th Engl I sh scores . Once again, 
pupils whose parents part i c I pated I n the* summer of 1 977 • have* statistical ly 
significantly higher reading jscores. The regression weight was 6.^5 (p<.09) . 

The English arfd the Spanish test scores suggest that children whose 
parents participated .during 'the summer of 1977 scored systematically higher 

"than chance. Of the remaining weights, \£wo are significant, hut % thls'may 
be due to the larcje number of • tests of significance. 

" v - & ■ f V •- # 

In assessimg .the effects of summer and school year participation by 
parents, the eval uators- dre aware of the difficulties of .trying to draw 
unambiguous conclusions. Due to the need to link up the children at Potter- 

. Thomas wl th program participation of parents, the relatively small number 
of pupl Is aval l>able for the analyses, ahd the small number of pupils In 
the analysis whose parents*V a rtIcIpated In^any given program, there. .are 
severe- 1 1 ml tat Tons I n the data. Moreover, the ftoss lb 1 1 1 ty that sign I f fcance 
Is due* to self-selection of participants, rather thap the effects of the 
program, cannot be Ignored^ The evaluators conc.lude that there seems to 
be a. signif icant ppsltlve'effect In "English and Spanish *read Ing associated 
with participation with the~f I rst session, la the summer of 1977 ; This 
may be due to the latency of the program* and th£re Is some weak* evidence 
suggesting that the program benefits are real and ? lohg*-term:_ the effect 
of small Increments for 'each year that has elapsed rice exposure to. the 
program began. * * ■ ' . 

Objective 3 i . To improve the attendance of pupils* whoa e. par ento participate 
in Project PACT to a otatiatically significant (p<Jl0) degree* The average 
daily attendance of children of participating parento . will be compared to 
.the attendanab of other. pupilo of Pottcr-Thomae School who are in the same 
grade. , v/V-' 



'ThjTs object I vejfwas no't/^tta fned , but the at£end$ncQ Was high (9V. 3*) 
regardless of whether parents participated or noV. 5 -"TNi 1 ' 

Attendance lliJta wer«/ana1yzed uslrtg.a regresslqn model similar to ttiat • 
used for Objective Tne results are shown In Table 3* A stcp-funct Ion 
was used to control foi/Ahe effect on attori|donflo of age,* a variable clo^oly 
related to grade. The Affects of the sex ov.'feji pupils and of their birth }J 
place were control Ipd -statistical ly by dummy^vlit tables. Differences In 
pyplls 1 knowledge* of EVjgllsh woro statistically control led with the four- ■,/•;$:■ 
value ESOL level variable. Parent participation was then analyzed using V/ 
six dummy -variables, to rcprosont participation In thd three school, year 
programs and the threte summer' programs (l " ^es, 0 ■ no) V The model explained 
]b% of the variance of attendance, and none of^the weights was significant ;y/.' 
at the cr I tor Ion Jevfcl stated" In the objective'. 



Of passing Interest Is the? regression weight qf 5 • 88 for paront participation 
In the schodl yoa^ of 1978. The fftrobabl 1 1 ty for this wqight jls close to /;^v > 
the level of significance (p< . 1?$ and provides an Indication that chlldtet^. 
of '"participants* In that program attended school an av/erago of 6 days more / 
than did other pupils. \ * f/.; : A 



to j ncl lideugs many cases as poss i b 1 e j n the ana i ys i s of attendance,, 
a prorated estimate of .the number of days a pup i 1 wou Id ? have been presenV : v 
for the enti re year was used in the analysis when the pup? I s * was /enrol led 
for "only part of .the year. The evaluation of attendance was confined to 
grades 1-3 because records of fourth grade pup Ms were sent to -other school S v 
be^o r e~y ea r "^^h^V^ : r ':■ -- r - . . ■-. „ y • y . ■ 

The attendances data* suffer- from the limi tatiops described for the test ... 
data of Objective 2. » The relatively small number of cases in' the ^analysis _ . 
and the relatively^ low percentage of variance explained by the regression mode 
suggest that weak relationships between parent participatipnoand-.3ttQndance 
may have gone undetected. The problem may have been, confounded by 4 the high 
average attendance and the col I in^ar i t i,es among : the var Tables. ^ V/; 

Objective . 4: To provide six workshops dealing with the history arid oUtture 
of Puerto Rico , farHly relations, domestic arte , nutrition, y consumer education 

pt 'jd^g'^ >..'=;'■ ■' . ■ v . : " :; ;'v. " j'-V ■ ■■'■■■:V P 

Th i s objective was atta ined. - Substi tut ions^were made for f ive of the . 
six subject areas because the material had been covered "previous ly. 

:•' In. 197.9-1980 fhe workshops; were ' he 1 d wh i 1 e s chbo 1 -yea £ classes for 
adults were in session. Participants In these classes would go to a workshop 
in 1 ieii of attending a cl ass Prog ram • announcemen ts 4 were Sent home with 
£ he chi ldren of the Potter-Thomas School in order to attract piar^rits who 
were not parti ci pat i'ng in .the school -yeiar prog r^m.' The p roj ec t cbbr d i ha to r : 
estimated Hthe attendance at the workshops* conducted in Spanish as ranging 
between 100 and 150 people. He Reported that about 50 peopjevattended the 
workshops i n Engl i sh. / . : ^ : V 

Two workshops , one in the af ternoon and one in the evening, were: conducted 
by staff, of the Phi lafflelphia Electric Company. The topic of the workshops 
was the. con serva t i art of energy resources in the home; *The workshops -Were 
'held in Spanish. /'.: ' ^ - .■■ • . :* '• ■; 

The Neighbo/ppod Youth Corps conducted two eveni ng worRshqps, one i n 
Spanish and one in , Engl ish. The subject of the programs was jwork opportuni ties 
for young adults, hew they should go about seeking work, and how the Youth \ 
Corps motivates youngs adul'ts to seek work. . 

The Phi lad el phi a Chapter of the Puerto Ri can ForUm; conducted two evening 
prograflfs , one in Engl i sh and one i n Spanish.^ The content deal t with finding 
a job: looking for work, writing a resume, and being interviewed. - ; 

. The American Cancer Society presented two series of * three programs , 
each. One was held during the morning, the other. during the evening. They 
were conducted in Spani sh. The ser ies f ocused phi cancer prevent ion and 
ways to obtain nfedical advice. . ^ $ ' ^ v'::: ■ 

The Philadelphia Cdmmuni ty; Coj lege's Off ice of Bi 1 ingual £dutation j ^ 
conducted three evening programs in Spanish. The aim of th^: program was 
to/tellj participants about opportunities for Spanish-speaking pnd bi Ungual 
peopled in col lege, how to apply to the col lege, and how to choose courses.^ o 



One evening program was conducted by LULAC (League of Uni ted La t Iff? 

American. Citizens)-. The program focused. on the seeking of financial aid 

•for higher education.' Some people present gave the organization representative 
thei r Jlfcmes and f i l led out appl ication forms. • J- 

.The program conducted by the Ph i lade] phi a El ectric Company deal t wi th 
an area of :domes tic arts. The remaining programs focysed on the u uses to 
which school year program participants could put their new •educational status^', 
or broadened parents 1 understanding of the educational and career options 
i open "to the! r ch Ifldren./ * ■ - ; * 'y-. 

Objective 5. : To enable parents to interact with teachers through classropm 
visitations-?- daily in the summer* two id three times.: during the year-~afid : 
through cweation, .by parents and resource ^specialists , . of learning packdtei . 
to be used at home with children. These 'packets ' will include a variety 
of activities to reinforce learning such as individual vocabulary fittes* • 
•picture cards y mathematical games, and mnemonic devices. .f,- 

This objective was partly attained. It describes two diverse-goals 
which are reported separately . \ ; J ■' 

\; Parents 1 interact ion w? th teachers. Pur ing the summer prog ram, parents 
had daily contact wi.th the resource special ists (who instructed them about 
the ways they could create -a home environment conducive to higher levels 
;of pup i 1 achievement) and observed children receiving instruction, not dally 
as stated in the objective, but one or two times per week/ 

' ... 1 .' ' • .* v "v.j •;••..*. " ' ... ' V ■.*.*• . . ■ • . ' .• • • 

During the school year, V there were rip events designed to have PACT 
summer program participants observe classes , and there 'were no parent sessions 
with curriculum developers.. Thus, the goal of having/ parents interact witp 
teachers was attained for the summer, but not for the school year. 7 

7 v > '• .-. :\, ::/■-- ; . v: - > 

Curriculum development . During the first two years of the project, 
curriculum developers and parents designed curriculum packets to be used 
by parents at home.: In the summer component, sojne packets were made by parents 
under the supervision of the developers. Many/other packets were designed, 
but not readied for- dissemination. 1 ... / f 

In 1 979—80, the school year /"efforts bf/the. curriculum developers were 
devoted to preparing diagrams and wr i tten/Tnstructioris to, be included in 
the packets. From February to April , 1 980, the developers H^et at the Multilingual 
Instructional Resource Center of the School District. Three sets of instructional 
packets were worked on--one for' prekindergarten and kindergarten , one for 
grades one and two, and one for grade^three and four. When completed, 
each set is expected to contain abou^t ten language arts packets, fifteen 
mathematics packets, and five social studies packets. • /;* '•; 

The packets &re expected to b*e printed by September, 1 981. At that 
time, dissemf hat ion of packets to' parents during the school yearVshould 
beg] n„ . ■■..'./;■■ . "y ■' ..\.- 

; Thus," in 1979" 1980^ the objective of having parents work on the development 
of curriculum packets was partial ly attained. During the summer, parents 
made and took home curriculum packets. During the school year, some packets 
Were readied for publication by curriculum developers. Other packets must 
strill be cbmpleted. None of the packets has been published. ^ . / 



Objective 6 : . Tb. provide courses ,du^^ during 
the school year in order to^teach comtmicatipn skills in 'English and, in < 
; Spanish. At tea&t %S parents wiTXL be enrolled in each coursed 

:. " ' ' ' ' , O ft '.* X • ■■ 

This Objective was/partly attained. Two sessions of English and onei 
session of Spanish instruction; were ^ conducted. Thirty nine or more, people 
enrol led in each tburse of study, buft fewer than- 1 5 reported being parents 
of Potter-rThomas pupii l s. j • ,;r v V 

The courses were begun during the first week of October. An .Engl ish' 
class was conducted during the 'afternoons. It had a total enrollment of 
48 peopl e, according to the rol 1 book kept by the aduft basic educat ion 
special 1st in charge. The average attendance in t h I s class on the five 
days that it -was monitored was 12 adults. This class met three times per v 
week; ■■' >: f •• /" " , ■ .-'i' ; 

A second Engl ish class met twice a week, in the evening. The rol l \ 
book 1 is ted 55 parti ci pants .• The average observed attendance during two 
monitoring visits was 26.5 Adults. 

The .participants in'.the Engl ish classes were nearly al l Hispanic, aTnc 
techniques geared to people learning English as a Second language were used 
with^most participants. „ * 

V- ■ . • • 

The Spanish course was held during the afternoon' and met three times 
per week. The record kept by the adult education special! sit . indicated that 
39 peopl e" were en rt> tied; During four monitoring visits, an average attendan 
of 25 people was observed. ■ 

One fifth of the people present during the moni tor ing of the Spanish 
class were English dbminant. The remainder Were Hispanic adults who. were 
improving language arts skills in the mother tongue. > 

During all visits to the language arts classes > the observer noticed 
that the classes were divided Into groups for part of the Instruction. 
The groups were based on the degree that; the adults knew the target language. 

Project information forms were completed by participants when they 
entered the program. One person in the Spanish class and 11 people in the 
English classes recorded having i children attending Potter-Thomas. 

\ During past years, it was noted that the English language arts course 
was often taken in conjunction with the GED course in Spanish. Comparison 
of roll books indicated that nine people we,re studying this combination 
in 1979-1980. ; ■ 

Objective ? :' To provide courses in basic education in English and in Spanish 
leading to an English or a Spanish GED diploma. . At least 15 parents will - v 
pass one subtest from tile GED examinations. 

This objective was considered attained. Fifteen parents of Potter-Thomas 
School pupils took, one or more of the GED subtests examination, and IV passed 
at least one. A total of 103 adults (parents and other community members) 
took the examination, and 35 earned a GED high school diploma. 




. Four GEO classes were conducted # |h the school year, two \h Engl ish 
and two in Spanish. One class In . each language was held during the afternoon, 
and the other, in the evening. According to the roll bpoks 'maintained, by. 
the adul t ba^sic education' special ists, the enrol lments v -in the classes were 
• as follows: * afternoon Spanish, 46 participants; afternoon English, 22 participants; 
evening Spanish^, 53 /part iaipants ; evening Engl Ishj 60 participants. 

The GED examinations In 'English and In Spanish, are. administered periodically 
X' by the Measurement and Research Centter' of Temple University.; For this report,, 
records of participants who took one or more parts of the examinations at 
the center between June, 1979 and June, 1 9 80 were rev iev/ed. People who ■.'■';■> 
were tested during the summer of 1979 were in classes during the 1978H979 
school year. Those tested later were in the , program, during 1979-1980. 

The report prepared by the Center showed that 103 people had been tested 
during the thi rteen month .interval . •' By matching names and Social Securi ty 
- , numbers of people who were tested with those on the information forms which '-. 
were to be completed by project part i ci pants, evaluators identified 1 $ examinees 
.who had chl Idren who were attending the Potter-Thomas , School . As a third 
of the examination records could not be patched with project information , 
forms, the number of participants who were' parents Was probably uhderest (mated, 

- Objective 8 : To take parents ^ and children on various field trips, to cultural 
and historic sites.' » j; , V" 

■ : - - » - ' ' * ■ . ■ ■ ' ■ ' * . • ■ . ■ ' '*'•.'■ . ■ 

This objective was attained. Six different trips were paYt of the * 
summer program. Four trips were J conducted during the school year.' 

During the summer . program, parents and children vis I ted Val ley Forge 
and took a boat. ride on the Delaware River. Parents took a walking tour 
of the h istorical area of Phi ladelphi a and visi ted the Phi lade 1 phi a Museum 
of Art. Chi ldren went to the zoo and saw a production of a play, "Cinderella," 
at the Playhouse in the Park. 

As part of the end-bf-the-summer interviews (see Objective 1) parents 
* were asked about the trips on which they went. Of the 23 parents who were 
Interviewed, 21 reported that they went on the walking" tour of the historical 
area of the city, and 21 went to the art museum. All 23 stated that they 
went on the boat trip. Twelve stated that they had visited Val ley Forge 
at the time. of the interview, but a group of parents and chi Idrenwere scheduled 
to visit Val ley Forge after 'the interviews. a 

All but one of the parents who went on the walking tour could describe 
'something about one or more of its aspects. The place mentioned most often 
was the U.S. Mint. Other things mentioned, In decendlng order of frequency, . 
were old houses and streets, a church, the Betsy Ross House, the Fireman's 
Museum and books about old PHl ladelphia. Al 1 but one of the parents who 
/went to the art museum were able to describe some type of exhibit. The 
one remembered most frequently was the Japanese Tea House. Paintings were 
mentioned next most often. The following* Were mentioned by one to three- 
people: antiques, religious art, 1 sculpture, tapestries, an Indian temple, > 
and "pretty things 11 . One person said that the museum was not interesting. 



* ; ;;v" ' ; • . .' . .. ... ; " . ; . 11 • • 
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The boat .trip engendered .-responses ' ihat were^l fferertt In quality 
from th^ other trips of the summer prog ram, Five parents alluded to sights 
visible * rom the boat.' The remaining responses had to do with/ react ions 
fcb being 6n the boat, children's, reactions - ^ bejng on a boat-, and the enjoyment 
of the ride. One parent stated that the trip was not interesting', and one . 
■.parent did riot answer the' question about the trip. ' 

' Only half of the interviewees had been "on the Valley Forge tripjwhen L/ . • 
they were Interviewed. One parent complained that she did not get to see 
some of the sights on the trip. The other ni^e interviewees reported that . 
they had learned about some aspect of the lives of the soldiers -during- the . .. . 
battle that was fought there. The: parents were most impressed by the small ^ 
size of the buildings (8 comments) . One to three' parents commented about 
the park area itself, the sold iers ' uniforms, the chapel, aspects of how ; V ' 
soldiers lived, the history of the park, and. a film that was shown. 

.When asked, as, part of the evaluation of Objective 1., if they had learned .; 
to help their children with -aspects of, social studies, half the parents 
said "No." The content of the parent's answers to questions, about the four 
trips of the summer program, indicated that these parents had -learned social 
studies content, but' had not learned how to use this knowledge to help children. 

' During the school year, parents' and participants In 'the language.arts 
and GEO courses went on the following tri,ps: The Franklin Institute Science 
Museum, 76 adults; the Philadelphia Museum of Art, approximately 60 adults, » 
Longwood Gardens, approximately 85 adults; and a full day bus trip to New' ■ y ,.. 
York Ciity, 71 adults. The numbers of participants on each trip were estimated 
from fees paid f of admissions. These numbers include the project staff ' v 
: members, y/ho helped conduct the trip. . * ' 

SUMMARY AND CONCLUSIONS 

Project PACT consists of two major components , -a summer program designed to 
teach H I span i c pa rents how to comp 1 emen t the -b 1.1 1 ngua 1 . ed ucat i on the i r ch I 1 d ren 
receive at Potter-Thomas school and a school . year program geared to teach 1 n.9 
basic ski l is* to adults of the Potter-Thomas commun i ty . ' The school year 
.program includes supplementary workshops , and both programs include -educational 

trips. "• > , V-.; 'v-.V- ■ 

" Analyses of the performance of chi idren of parents who have ever participated 
in the program suggest that the Summer 1977 component has had a statistically 
significant effect- on pupi)s' ability to read English and Spanish. Although 
this may be the result of the cal iber of participants attracted the fi rst- 
time the program was offered, it. may . also be ,due to the program haying long- 
term cumulative effects, rather than a one-time boost. The effect of parent 
participation on the attendance of their children was not discernible to a 
statistical ly significant degree. . .>'.. ' • '{;. ' • v 



In the 1979 summer program, parents reported that they had learned 
how to help their children. They had~F>eqUen't' contact wi th teachers who 
serve as resource specialists, jnade* curriculum packets which they cou d 
take home; participated in trips, and .observed the instruction of ch. idren- 



During the 1979"' 980 school year pro'gram, parents ar\d other /members • 
of. the community attended Engl 1 sh and Spanish language classes and classes 
- \ conducted in Erlglish orvSpanish leading to the high school equivalency . 

degreev'Over one hundred peoplfe took the examinations, an'd th?i rty^five , 
; earned the degree. Workshops "Were conducted by six different^ agencies ort. / 
topics ranging* frcjm energy conservation to career opportunities. w The program * • 
coordinator reported that these sessions were attended by from fifty to 
one hundred fifty people, . '' * > \ ^ V> * ■ ' 

'Curriculum developers edited and completed packets' that hid^been,, designed*/ "* . 
\V during the previous yea rs of the prog ram , . w,i th - the goal.^of disseminating - ;% mK ' .'. 
v>. them by the fa) 1 of 1981. ' Four, trips were- conducted for participants' during /* " 

the school year. . • •/ ' . ; • ' •' i'V-/ „ " : : -V-'-.. . V* '-V' • 

. v .,; .: :, V ' ; : V : > : ^^''^i \ * • v - ' 

Evaluation of the project has irtade, it evident ' that the project has • ■>"■■ ; 
' evolved beyond th^'qrigijfal propdsfaV. Although; the? program was designed * ] 'i : 

for Pott e.rrThqmasi parentV/ they comprise only a minority 9f the, sfchoo l „» . ' , 
year ^program participants/ ,0ne .object itfe describes -teaching summed progral^ ! V / 
\ Participants facts atyDUt the bf<1 ii^ y /; 

•••v '"• further,' teachJ ng' parents how to hei p ' chi Idre'n ^master ^chopl" Work, ^nbtne^r- ;< . : | " 4 
objective caljs .for cur riculurti; development acti vitff^ duri ng/whi ch parents * - . >* 
. and teachers work together;; actua 1 1 y , du rjng^the school yea r ? teacheri^r,l a ^ 

materials by^hemsfelyels. For these, reasons, je^alualtors, bel i eye tha i pxq j t ■*« ■ 
•objecTt ives shqiflcTbfe reviewed, f and,, ffi sbitie 1 cases > rev rsed,: to^ref 1 ect "th£- '.j \ t V C 
development of the program • ° , * ..; v ^ ' A** ■. . 4 *s ' ■ ' " / ^ 

Since s fmilar^re^ilts hgve> been found Jn earlier evaluations of the 
. first two years pf the program, t theeval uators conclude, that the program 

has had a measureable effect on the behavior of school .children in the important K 
: skills of readlpg in Spanish and Engl ish and has improved the academic achievement V 

. of program participants, . '. • / 
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TABLE 1 



Analysis of Stanford Achievement Raw Scores 



\ ■ 
\ 



Source of Mar iance 



Age: 



^ 7 ••■ 
8 

9 
10 

1:1 
12 



•Sex: 



Tes.t Form : ' : ; •>•,;* 

Birth Place : ' 

ESOL level : 

Parent Participation : 
School Year 77-78 
School Year 
School Year 
Summer 
Summer 
Summer 



78- 79 

79- 80 
77 
78 
79 



Vocabular y 
W eight P.< 



-■■ . \ 

.-1.86 
* -1-55 
-1.25 
-1.18 

.93 

- .92 
-1.08 
-T.46- 



.01 
.01 
.01 
.01 
.01 
.01 



A 



- .99 -y 
1.59 01 



.1-53 
-2.81 
-2.82 

2.87 
- .73 
■■•>■ .09 



.10 



.06 



Number of Observations 
Multiple R 2 



157 



Comprehension 
Weight P< 



^.33 
ih.k* 
4.33 
li.11 
4. 77 
3.66 

2.71 



.01 
.01 
.01 
.01 
-.01 
.01 



1.05 . - 
6.82 .03 
6.37 .01 



-8.19 
-3.72 

-2.67 
12.73 
H.96 
2.83 



148 



31 



.40 



TO 



.02 



. Word Study 
height P< 



> . 66 -<■ 

> .53 - 

- .37 

- .45 - 
.04 

v- .01 - 

• o* - 

1.06 .-" 

2.18 - 

3-73 .01, 



-2.72 
■1 .83 - 
- .27 - 
3 . 20- , - 
•1.20 
.68 
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Analysis of Inter , Amer ican Spanish Reading Scores 


k ' » 


.« : ... ^ f 


Source of Variance \k 


Weights* 


Prbbablpty (P<) 


, • . j 


Age: ''■ ■ ' '■ 

7 '••'•.:> ••; 

' '' 8 
9 

• • io ■ 

: .11 ; . " V : 
12 ! I . 


2.09 
3-32 
3.83 
3-72 
2.97 
3-73 
3.15 


■ i 




r 

■ '• ♦ 


Sex: ' . ' ' ■ / ••/ n 


4.85 


.02 






Birth Place : 


1.76 








ESOL Level:. - 


4.93 


.01 






.Parent Participation: 

School Year 77-78 
School Year * 78-79 
School Year 79-80 
Summer • .'. . 77 
Summer 78 

, ' Summer 79 ■ 


.-4.58 
1.85 

'-2.85 
6. 45 
2.33 
• 70 


.09 ' 






Numberof observations 
Multiple R? 


249 
.44 
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TABLE 3- J 
Analysts of Pupils Attendance 



V 



Source" of Var 1 anc 



Weight Probability (P<) 



, Age: '. 

6 

7 . 

. 8 : .' " . ■ " 

:•■ 9 
11 

V 12 : • 
• Sex : •' •*" : . 

''. Birth Place : 
ESOL Level : 

^ Parent/Participation : " 
School Year 77-78 
School Year 78-79 
School Year 79~80 
Summer - 77 
Summer : . 78 
Summer 79' 



-K03 
-0.28 
-0.5 1 *. 

0.38 
-0.6A 

0.26 

2.25 
1 .30 
-0.15 



1 .66 
'5-89 

0.22 

3.06 
-2.85 

2.88 



/ 



Numer of observations 
Multiple R2 . 



2 1,9 
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] ^ : - J EXECUTIVE SUMMARY 

ProJecC* PAtT (Parent^ find Children Together) was designed { to complement the 
Let's Be Amlgos bilingual program at the Potter-Thomas School by "Involving HUpanlc 
parents In the aduclrt I'on'.of thel r .chl IdrerfV During the summer, Spanlsh-speakl nc^ 
parents prepared cw/,l # cu I urn jackets Under the supervision of curriculum developers- 
and observed the Instruction of children. Durlng'the school year, Spanish and 
English languag^ arts classed and General Education Development (GEO) courses In 
the two languages were provided for adults In the commun I ty . Workshops were" conducted 
In both the summer and school year programs. 

;. A compsrl sorv of Interview protocols from the beginning and the end of^the 
suitfmer* showed that parents, had learned new material, about the ways they could help . 
thelf^ children at home with reading* mathematics, .and 'social studies. The Hispanic 
pupils 1 scores, on published tests administered In the. spring showed that parents 1 
participation during any of the summer programs had 'a long-term, beniftc la I effect 
on the 'Spanish and English readfng skills of their children*- Parents 1 participation 
during the^summter programs also had a positive effect on their children's attendance. 
The .effects of parent participation In tho summer programs were cumulative; that Is , 
cht Idren whose parents participated more than once had, on average, higher scores*" 
and better attendance than children whose parents participated only one time. 

— s The number of schoolryear program participants was several times the minimum 
number specified by the objectives about language arts and GEO classes, and forty- 
three participants earned the GED. Objectives describing curriculum development, 
pa rent- teacher Interaction, and field trips were attained. An objective describing 
ttij* pro^Yon of workshops was partially attained, as there were two less workshops 
than specified. As the" 19§0-81 funding year drew to. an end, work on three volumes., 
of curriculum packets had been compl eted , .'and printing of the volumes during the 
fall of I98I had. been scheduled. 



* r PROJECT PACT 

INTRODUCTION > " 



; j 7 



Project PACT (Parents and, Children Toy eth«?r) complemented the Let's Be Arnlgos 
bl lingual program at the .Potter-Thomas School.", The major aqtlvi t les of the project,, 
.were; teaching parents about school operation and curriculum, showing parpnts 

• activities - that they could use at home t6 reinforce th$lr chl Idren's classroom 

* Instruct Ion, acquainting parents with the col tural resources of Phi ladelphla and 
neighboring cities;, and teaching basic skills adults 'of the school community. 
A* a result af these activities parents were expected to acqul re new skills' and 
their chHdren's performance In. School was expected to ^mprove# 

* The .project' was composed of two major, programs. The suninor program served 
parents of Hispanic chl Idren who attended or , we. about to attend Potter-Thomas 
School. The parents learned about the school Curriculum and about the things 
they could. do to help their children master ;helr school work. Children of . the 
local coimiunl ty participated In" classes which were observed by tlje parents.* 
Parents and children went on trips to cultural and recreational sites. v'' 

The schoolr yeaf program served parents and other adults of the local community* 
I t Included high 'scjjkDl equivalency classes, language arts, classes In SpanfSh and 
English, works hops^^Brl ps" and curriculum development. 

« RATIONALE . \ 

The Potter^ThonKi^cliodl was selected as the project s I te because Its LEA" 
supported bilingual maintenance program enables all children to develop competence 
In 'English and, In Spanish, Project PACT Included some components taught In Engl I sh 
and others. Ufc^Span I sh, paral lei Jng the language Instruction pattern of the school. 

In th^corUunlty served by "the Potter-Thomas School , many adults are fn-mlgrant 
from Puertito Rico-.. Many adults lack basic academic skills, are unaware of the 
resources In the communl ty and the-clty, and are unable to reinforce at home~the 
concepts . taught In school. In order to help parents become resources 
for their chl Idren,- the parents participated In academic and cul tural actlvl ties 
\ a'nd a I sq acquired practical knowledge about health and family- problems • 

PREVIOUS FINDINGS 

1979-80: Analyses of tests given In the spring showed that 'Potter-Thomas 
School pup I Is whose parents had participated in the Summer 1977 Program had 
statistically significantly higher Spanish^and English reading scores than did 
other, equivalent pupi ls In the school . Al though this .may -have been due to the 
caliber of the parents attracted to the program In 1977, the first year It was 
offered, It tnay also have been due to the program's having a long-term effect. 
Analyses of attendance data failed to show a! sign t f leant effect. ,.; 



The parents who participated in the project during the summer' of 1979 were 
able to describe a variety of ways they had learned to help their children with 
school work. During the school year, 'over 100 p'eople took the examinations for, ... 



and 35 earned the ■ GED high school equ i va 1 ency d i pljoma. Obj ecti yes regard ing 
workshops 'and field trips were "attained. Other objectives regarding parent educat ion , 
.and curriculum deveVopment during the' school year wfere! part ial ly/ attained.. . 

1978-1979: Parental part ici pat ion in the summer ^mp^r^ . ■ y 

: with pupils having statistically s ignlf icaritiy 8 hjgher scores pn measures of . • 
language arts, mastery in Spanish- and in Engj Isfi when- backg round character i st i cs 
of pupils were control led. When 1 the fcha racter I sties were con t rol l ed , >the d 1 f f er ence 
between; the attendance of chi ldreh ; of participants and other similar children 
was not statistically sjgnificant. . ; ^ : ; v : ' : ' 

■ . The analysis .of parent interviews conducted during the summer program . s;,;/;-; . 
revea 1 ed a s ta t Is tical 1 y s,\gn i f lean t gain ■-' in pa r tic ! pari t s 1 'knowledge of ways -to ; " \ 
hel p ch'i l d ren wi th school work. Th i rty school ryear program part Id pants earned • „ v/.,. 
GED high-school equivalency d'ipjomas, and the program goals regarding workshops 
and field trips were met.. Instructional packets to enable parents to help their ; 
dhi Id ren master school work we^e written' during' the school ye^r / but requl red ; ' 
edi ting before parents. . . . \ .v'.-'-v'^ v • *' .<V"'- 

%977^1978: During "the first program year, a true-false -test designee! to. : 
measure parents 1 acquis! t ion of Information, about the Potter-Thomas School - ; . 

fai led: to., detect stat istical ly significant changes for the summer program. 
During the 1977-78 . school year, the summer -program participants! chi ldr§g had ; 
<^*f ?<;1- \ rally s j g n i f i ^ant 1^ scores and b et ter V •; '. 

attendance than did the! r classmates. In the school -year prog ram , cou r s esin 
Engl ish and .Spanish Tiding to "the G£D Were we 11 recei ved , and' at lepst nine 
members of the commuriity earnted diplomas.; ■- " . 9 



IMPLEMENTATION 



THE SUMMER PROGRAM w 



" ^The summer prcMra^ five-week program was conducted 

for. §pan ish^speakihg parents of Potter-Thomas pupi Is and chi ldren of the local 
community during the month of Jtfly. Participants for the program were recruited 
by notices, sent home with Pot ter ^-Thomas School pupil?, by an announcement made 
oil a Spanish- language radio program, and by home visits. 

Documents indicated that the attendance oft parents ranged from 32 to 50 
people, and averaged 43; the 'attendancie of chJ Idren ranged from 52 to 80 and 
averaged /68. « These f i g u r e s r ebJips en t "a sma l T reduct ion in parent participation, 
and a koi reduction! in the- nun^^ of children f rom /, t he p rev I ou s yea r . The 
enrol Iment -of parents, . who were paid a stipend , was maintained at about 50 
people, bujt , as is frequently the case in adul t educatiorf, there were a few 
parents who left the program before i t was over. * The vacancies that were created 
were f illed, and. a total of 55 different parents; were paid, project stipends : 
during the summer. ±P. . - • v 

The parents were assigned to ope of three groups, during the course of the 
summer program each grdup covered elements of the kindergarten through fourth- 
grade curriculum of three subject areas' in Spanish: mathematics-, read i ng ski 1 1 s , 
^Ti^^rrrrng-^lciii^— ^^.eafo-of- two curricul urn developers spec i a 1 Ized In each of 
"the /subject areas. The teams of developers rotated among- the parent groups, . 
giving each group an opportunity to concentrate on one of the'subjept areas (for 
about onerthi rd' of the prog ram j or about. eight daysi /;•>/•;•. 

.During the prior summers; each curriculum developer concentrated ^on a grade- 
revel span and attempted to include a variety of subject areas appropr I at & .to 
i t.. This pattern was changed in 1980 -because the curriculum developers fel t that 
subject-based teams would make more effective use of the' developers 1 interests 
and vSkl lis. It was also felt that the new pattern would create variety that, 
would, appeal to the 18 parents who jhad part ici pated in the summer component In 
the past. The new pattern appeared to be n an improvement to the evaluators 
because, it el iminated Instances of some parents 4 examin ipg 'the elements of a 
subject out of the sequence In whitch they .are usual ly learned; e.g. , fourth- 
grade arithmetic before first grade arithmetic. V. 

Six groups of children, organized by grade level, participated in the 
summer component. A resource; specialist supervisee^ each group.. As in the. past, 
mathematics, language arts, and social studies wer^ftaught , . with emphasis on 
instructional strategies that had game elements.*' The activities for the younger 
children were primarily in Span Ish, while those for the older children made more 
use of • English, mirroring the language pattern of the Potter-Thomas school year 
program' for Spanish-dominant children. , * 

As m prior 1 summers,' parents had an opportuni ty ta observe thd resource - 
special ists 'teaching the groups of children and to d is'Cuss the ways that the . \ 
chi ldren reacted to the various . activities, wl th the project personnel . 

Three trips were conducted as part of the summer program. Parents went" to 
the Phi lad el phi a Museum* of Art, children went to ^he Frank] in Institute, and 
both parents and children went to the Philadelphia Zoo. The discussions of. 
Object i ves 5 and 8, in the^fol lowing, sect ion, contain: more informat ion about 
parent-teacher contact and about the trips conducted/dur ing the summer./ ; > 
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THE SCHOOL -YEAR PROGRAM 

The 1980.-81 school year, program began In November, shortly after the delayed 
opening of the Phi ladelphia public schools, and continued to the end of June. 
The. prbgram of GED and language arts courses that was conducted the previous . . 

year was repeated. Three sessions of Engl ish language :^rts were offered: two 
sessions met "for two evenings per week, the third met on three afternoons. .A Spanish 
language arts class met two afternoons each week. There were four General Educa- • . 
tion Developmisnt (GED) high school equiyalency classes: afternoon Spanish, 
evening Span ish, afternoon Engl Ish, arid evening Engl ish. The GED classes each 
met twice a 'week.', 

A new feature in I98O-8I was tutorial classes for part ici pants in the GED. and 
language arts classes, in which people who were fal ll-ngbeh indoor failed; to 
grasp a concept could obtain ihd I vidua If help. The Spanish tutorial session was 
conducted one afternoon and one evening each week. The Engl ish tutorial session 
was conducted on two even ings. V . '•> ' r "' : - : 

All the courses were conducted by bi lOpfual resource specialists for adult 
basic education. The specialists assigned^o the various classes were native 
speakers, of the courses 1 target languages. Additional Information about the GED and 
language arts classes can be found in the discussions of Objectives 6 and 7. 

Four tr ips- and-four-worksh^ •- . ; • 

participants. All took place in the spring. The personnel who conducted them 

were bil 1 ng.ua 1 , but, as the majority of the participants was Hispanic, the use - 

of the Spanish language tended to predominate in the act Ivi t ies that were observed. \ 

The workshops were held on school-day afternoons, and the trips, with the exception^ 

of an evening ballet performance, were held on school days. Additional information s 

about the workshops and the trips can be found in the evaluation of Objectives^ 

and 8. ■ •; . ■ '' ' ;. •. <v "- ' , : 

' El evei^c lasses and activities of the school- year component were monitored. 
During vjs/i ts to the high school equivalency classes , evaluators observed that : " 
Span ish tend Engl ish GEp manuals provided by the project were the primary 
.instructional tools.. Mimeographed material's prepared by, or obtained by, the "'- 
resource specia^J^gt^f requerit ly supplemented the GED manual . < 

Participants were expected to read materials and to work on exercises at 
home. During the classes, the specialists used lecture techniques, gave part Ici-. 
pants opportunities to work on exercises, and then reviewed the answers to the 
exercises. Within each class, most participants .worked on the same materials at 
about the same time. Although some work was done in each of the various subject ; 
areas of the GEO examination during the typical class, as the date of a particular 
subtest approached, more emphasis was placed dn its content. The instruction of 
people who were behind the majority of the class was supplemented through the 
tutorial classes, and separate "catch-up groups 11 were no longer observed during/- ' 
the regular GED sessions. .. 

The language arts classes served adul ts who were heterogeneous in thei r .• 
. knowledge of the target language. They rainged from people who were learning the 
language for the first time to people who were reviewing skfl Is in their native 
language. Overall , the instructional content was simpler than the language arts • 
skills v taught in the GED classes.- Within the cl asses , there were many subgroups.. ■ 



When the content involved . speaking and understanding tffS^language, the subgroups 
worked^ together. When reading, writing and grammar were taught the subgroups 
often worked separately. Written mater ials were usual ly presented on mimeographed 
worksheets. The English classes also used an Eng 1 i sh-as-a-second- 1 anguage text . 
From time to time, participants who needed extra help or had been absent made 
use of the tutorial sessions. ^V. ' 

Du Tying the school year, the curriculum coordinator and media special 1st of 
the school di strict /S Mill ti-Mngual Instructional Resources Center prepared the 
curriculum materials that had been developed during previous program years for 
publication. The materials, which are in Spanish, and are for the use of the 
parents, are in the form of curriculum packets.-* They are being published in. 
three volumes . A description of their contents, organization, and status as of • 
the end of the grant; year can be found in the evaluation of Objective 5. • 

• • ;'' ■ ' '■ ...... • " ■ . • ■ ," . ; ' '. '• 

: .... " . r ATTAINMENT OF OBJECTIVES 

Objective !: By the efld of the sTJomer, -parents will be better able to describe 
ways they can help their children with school work in mathematics and reading, ' 
and will be able to describe community resources they can visit with their ^ 
children. •■_ . / •• v 



This objective was attained. During the*" first and I a si: weeks-bfMrhe-s^mmernr- 
parents were interviewed about the ways they c'puld help thei r chi ldren wi tff 
reading, mathematics, and social studies , and about the degree that they had 
tried these act ivi ties. A comparison of the interviews conducted on the two • 
occasions showed that there was a statistical ly significant increase fp parents' 
knowledge and reported activities (p<.0l) t . 

The summer component participants were interviewed by a Spani sh-spfeaking 
'project evaluator.v Two questions were asked about each of three subject areas: 
reading, mathematics, and social studies. The parents were asked. what they had - <; 
learned that could be used to help children with eac>i of the subjects and what 
they had actual ly done to help their children with them. The parents 1 answers 
were recorded during the Interview and then rated by a project supervisor and an 
evaluator. To assure that the ratings of th^pre-and-post program quest ions 
were Independent, each, response was transcribed to an index card and was coded 
as to the interviewee and whether it was from the first or last week of the 
summer component. The'/index cards containing the answer to. each question that ;. 
were from the. beginning and the end of the program were shuffled and then given / 
to one of three raters, They rated the responses on the cards according to a 
. four-value scale, with high values indicating that the response contained infor- 
mation that was to have been 'conveyed in the classroom sessions on the trips. 
The ratings of each parent's answers were then/sorted put and the "pre 11 and the 
"post 11 total scores were competed for each parent. 

Fifty-one interviews were conducted at tji'e beginning of the summer component , 
and 33 at the end. Thirty people were interviewed on both occasions.. Of these 
77% showed improved ratings, 17% declined # and 6% remained the same. A sign test 
indicated that the improvement was not likely to be chance (z=3. 21 , p< . 01 ) . 
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"One concern with a program such as this, in which parents may participate 
more than once, is ; that no growth will be found "among repeat participants. Of the 18 
parents who were in the summer .program two or more times , 12 improved. However , 
'.the amount of thefr improvement was much small er. than that of first time partici- 
pants less than two points as compared to about seven and one .half pojnts fyr . ; . m 
the first-time participants. The' d i f f erence in improvement of 'the? groups was. 
primari ly due to higher scores at the beginning of the summer for thos^ ,who had 
been in the program before, as expected. 

' •• "• • ■ ■• ' ' f :*"'"."'-..-". : ■ . ' ■ '. *■ 

/ Objective 2: To improve the reading achievement, in English and in Spanish, 
of the limited English proficiency pupils whose parents participate in Vvopect ^ 
FACT. Measuring instruments will be the Stanford Achievement Test in reading^ :in 
English and the Inter-Atterican Test in reading in Spanish. -The -level of achieve- 
ment, in reading is defined as improved when there is a statistically significant 
: (p< 9 10) relationship between reading score and parent participation in the . ; . : ; 
program when pupil background varied) ies are controlled statistically . ;• ;•>•_ " 

In 1978-1979 the project director indicated that this objective referred to 
children whose parents participated In the summer, rather than the school year, 
component (Report 8037). 

.. The objective was attained. Pupils whose parents participated in the 
summer program had statistical ly signif icantly higher EngUsh and Spanish reading 
scores than the phi Idren of non-participants when the pupils 1 age, pretest score 
and test level were held stat 1 st lea 1 ly- constant^ (p<. 1 0) . • >' 

For each summer of parent participation, the pupils! English performance 
was higher by about two and one— half scale score points , and thei r Spanish - 
performance j by about one and one half raw score points/ Eva^ators regard 
these improvements as substantial. 

.The English performance of 182 1 imi ted Engl ish prof iciency pppi Is in grades 
two through four was measured wi th three subtests, Word. Study Ski 1 Is , Vocabulary , 
arid Reading Comprehension, of the Stanford Achievement Test (Form B) battery. 
Primary Level I was administered to /1 13 second and thi rd graders, and Primary 
Level II was administered to 69 fourth graders. . 

■ . ; ' • " ■ "/ ■"' • ;•' - *> : ' 

The analyses held stat i st i ca My constant the pupi ls 1 Age, Pretest Score, / 
arid Test Level . Age and Pretest Score werie- represented" by fdur variables. to 
al low for unequal rates of growth among pupils of differing ages and initial 
abi l i ties and to al low for missing pretests. Program . Participation,' is ; the 
number of years each pupi 1/ s parent was in the summer . program,/ 

The analysis of Word Study Ski 1 Is was based on 1 13 pupils and i sf presented o 
in Table 1. Program Participation is highly significant (p<.03), indicating • 
that after the effects of Age, Test Level and Pretest Score were taken into 
account > pupils 1 scale score were an average of 2.86 points higher, for each 
summer that , the pupi l s 1 parents part icipated in the prog rani. . ? 

' The analysis of Vocabulary, scores .are based on 111 pupils and is presented : 
in Table 2. The effect of Parent Participation was highly significant (jp<-001). 
The analysis shows that parent participation In the summer component increased 
scores at an average rate of 2.69 seal e~ score points per summer. 



The analysis of Reading Comprehension Is, presented in Table 3. If a pupil 
did not take both parts of the Reading Comprehens ion te^s^tv one part was used 
to estimate, the oyer al 1 score. The analysis of the 120 .ptfpi Is' scores showed 
that the pupi ls gained about 2.32 points for ;each summer that parents participated. 
ThisSjain was/statistical ly signif icant (p<.02). 1 

Level | of the Inter-American Test of Reading was used to measure p'upilst' V 
Spanish reading sta l ls. ^The test was administered to 254 limited Engl ish 
prof iciency pupils in grades 1-4. The analysis of performance in reading in 
Spanish is presented in Table 4. As only one test level was used, the variable , » 
Level, does not appear in the analysis. In other respects, the approach was 
the same as that used. to analyze the Engl ish reading tests. Parent participation 
had a statistical ly significant effect (p<.06, ) , 3 Pupil s 1 performance tended . 
to be higher by 1 . 6 1 raw score points for each summer of parental participation. ' 

Objective. Zy: To improve the attendance of pupils whose, parents participate 
in Project PACT: to a. statistically significant Jp<. 10) degree. The average; 
daily attendance of children participating parents will be compared to. the . 
attendance of other pupils of figtter-Thornas- School, who are in the same grade. 

, This objective referred to parent participation 1n the summer component.. 
It was attained. Pupils whose parents participated in the summer program" had 
stat i s 1 1 ca 11 y sigrii f leant ly better attendance ■ than the chi ldren of non- parti ci pahts 

(p<. 10) when the pupil 1 s age $n& previous attendance were held sta tistically / '_ 

constant. The typical pupil ! s attendance was two and a half days higher per 
school year for each summer of parent participation. . 

The attendance records of 400 Hispanic LEP (limited Engl ish proficiency) 
pupi Is in grades K-4. at. the Potter-Thomas . School were 'reviewed at the end of 
the schooj year. Fifty-one pupi 1 s were excluded from the analysis because 
the pupil's age was missing. The analysts of average da i 1 y attendance, measured 
as the ratio of days present to days, on raj 1 , is presented in Table 5. The 
pupil's age and the pupi 1 ' s attendance the prevjous year were used tq control . 
for the di fferences amon<f pupi 1 s that were not caused by the program. Age 
was represented by four trends to allow, for different attendance rates at di f ferent 
ages , arid provision was made for pupi 1 s who lacked attendance records. The 
va r i able, Prog ram Pa rt J ci pat i oh , was h i g hi y si gn i f leant (p< . 01 ) and I ndi ca ted . 
that, for each summer that a pupil ' s parent participated in the program, attendance 
was increased by one and one third percent. Since the average daily attendance. 
for<r al l pupi I s ?ri the sample was • 87.6%, evaluators regard tjie improvement of ... 
1% to 5%, depending on the number of summers, as substantial . ^ 

Objective 4: To provide six works hop s dealing wi th history and culture of 
■Puerto Ricol family, relations, demestia arts, nutrition, Consumer education, 
drug addiction, or other subjects of . interest to parent and school year participant. 

This objective was partial Vy attainted. Four workshops were conducted 
for parents and school year participants: , : 

. Cancer Detection - American Cancer Society 

. Cpmmun i ty V i o 1 ence - Casa de 1 Carmen , a corpmun i ty 'sery f ce ' organ izat ion 



.Government - Hon. Nelson Diaz, Judge, Common Pleas Court • 

. Educational Opportunities i The Philadelphia 1 Education Center of 
LULAC (League of United .Latjin American Citizens) : 

The workshops were conducted as part of the , afternoorf^adult education program 
and were substituted for part of the GED or. language arts classes in session. 
Evaluators 1 observations suggested that most of the people present for these 
classes (about kO people) went to the workshops. A few people not In the classes, 
who -seemed to be friends or spouses of class members, al so attended the .workshops, j 
but there was no systematic effort to attract-Potter-Thomas school pupils 1 parents 
who were not participating in " the iadult educat ion program, thus, the workshops 
were" not a school -wl de activity., / 

: ^ The workshops were al l cond listed by bi 1 ingual personnel . In keeping wi th 
the language preference of the majority, Spanish tended to dominate the verbal 
interaction, but, provision was m^de for the Engl 1 shrspeaki ng^ people yin attendance 
through the paraphrasing into Engl I sh of what had been said In Spanish. 

Objective 5: To enable parents* to interact with teachers through classroom 
visitation . and through the creation, by parents and resource specialists* of 
learning packets to be used at home with children. These packets witl: include , 
a variety of activities to reinforce learning* such as individual vocabulary. 
fn\lan\ pintimz nrrvdR, mathematical . games, mneumonic devic$n±^ . • • 

This obiective was attained. It describes two diverse goals which are . : 

reported separately. \ : 

Parents ' . Interact ions wi th Teachers . Pur ing the summer component , parents 
had the opportunity to work with twelve different Potter-Thomas School teachers- , 
Six teachers served as curriculum developers and led the parent groups described, 
in the implementation section. As a result of the rotation of curriculum de- . 
velcpers, the parents worked with all the teachers who served in this role. ;V = . 
Six other Potter-Thomas school teachers served as resource special ists, each 
of whom Worked wi th chi Idren of a given grade level in. the summer program. : 
The; parents observed chi Idren being taught by the resource special ists about 
ofice a week, giving them an opportunity to observe ^lassroom Instruction. 

Curriculum Development . In the. summer session, during part of the . *. 
day, the parents and curriculum developers worked on the construct ion of learn i ng 
packets. The content of /the packets, were activities in mathematics, language, 
arts; and reading. The educational concepts embodied in the packets were discussed 
with the parents before the construction was undertaken. 

The goal of the parents was to construct a game on device to use Wi th their 
chi Idren.. The goals of the curriculum developers were to \teach the concepts 
embodied in the devices to the parents , to .show them how One device could be_ 
adapted to varying levels of difficulty, and to show, them how the principle it 
embodied could^be extended to other subject areas. For example, the parents - . 
made f lash cards to teach reading vocabulary and then discussed how another set 
could be made fdr arithmetic. . . : - • 

. During the follow I ng school year, . the. object ive^, plans and diagrams for V 
the various instructional packets, that had been made by parents or designed by 
teachers over the years were reviewed arid edited: Illustrations were added and, 
by June, 1981, the texts were ready to be /sent to the printers. 




The ftndi version called Aprendamo^ en eThogar , (Let's Learn at Home) Is * 
being publ ished in three volumes, for pnekindergarten and kindergarten, for grades 
1 and 2, and for grades 3 and A, Subjects covered are'language arts, mathematics, 
and social studies, V ' ■ 

Some examples of the content are "Rompecabezas gepmetricos' 1 (Geometric Puzzles) , 
an activity for the ki nderigarten level , in which parents are shown how to make . 
a shapepuzzle from a paper plate;, "El diccionario pIctorico, M a picture dictionary' 
for first and second-grade pup I Is; "Domino de diptongos," a domino game based 
on Spanish dipthongs for grades 1 and. 2; and "Ubiquemonos en el mapa," an activity \ 
to teach tKf irdl and fourth-grade pupils about the cardinal points of the compass . 
and the map of the Uni ted States. The volumes cover a total of topics and 
describe 98 different activities. . - 

Objective 6: To provide courses during the day and/or evening during the school 
year* in order to teach communications skills^ in English and in Spanish. . At 
least IS participants will enroll in each course. 

This objective was attained. There were three sections of the Engl ish 
tommun i cat ions ski 1 Is, course; They served a total bf 96 adults. There were 
two sections of the Spanish communications ski 1 Is course thdt served a total 
of 36 adults. ■" /■*'."' i 

One section of each language course met during the afternoon. Two sections 

: of the English and one of the Span ish course me t during the evenings , Ml_pa^tix^ — 

1 pants in the afternoon Spanish section were Hi span i c. The other sections of 
the language courses served a mixture of native Engl ish and nat i ve Spanish speakers. 
To accommodate the diversity of ski l is in the language sections, at times members 
of the class were divided into small groups of people working on similar in- 
structional levels. " : 

Objective ?: ..To provide, courses in adult basic education in English arid Spanish 
leading to the GED in English or in Spanish — at least IS parents will pass one 
subtest of the GED examination. 

1 This objective Was attained. The Engl ish and Spanish GED classes met in 
afternoon and evening sessions. One hundred and one -project participants passed 
one or more subtests of the GED. /'. ' '', ' 

A total of 106 project participants tried the GED; examinations during the 
project year July, I98O to June, : ) 981 , and 95. 3% of them passed at least on*r 
subtest. Forty-three (hti:. l 6% of those trying* the tests), earned the diploma. 

. The total enrol lment of the Spanish GED courses was- 93 people; that of, 
the English GED courses was 123- In the past,- the/majdri ty of GED part ici pants . 
elected the Spanish course, therefore these f igures represent a change. The V 
evaluators observed that the large size of the Engl ish GED enrol lment was due v 
to the presence of a substantial number of Hispanic adul ts who were competent * > 
in English, and who chose to take the Engl i sh GED examinations. 

. Objective 5: To. take parents and their children: on various fi<eld trips to cultural ' 
and historic sites.. * \ , ■ \ : 

The objective was attained. 'During the summer program; parents went to ' ; 
the: Philadelphia Museum of Art, 'children went to the Frankl in Institute Science. 
Museum, and both children and parents went to the Phi lade 1 phi a Zoo. During 
the school year there were four trips for adul ts: to the Frankl in Institute, 



Longwood Gardens, the Art Museum, and a performance of 'topel 1 ia n at the Pennsylvania 
Bal let. ' ' *y 

v ■ * * . 

About. 65 children went on the tV/o summer t I ps that included chi idren" 
An average^of 57 parents went op each of the summer trfps to the Art Museum 
and thy Zoo. Based on the number of buses fille'd, about 70 people went on each 
of the£ three school year trips. Fi f ty-f|ve program part i ci pants went on the }^ 
fourth trip, to the ballet. . \ 1 /' , 

SUMMARY AND CONCLUSIONS 

Project PACT cons i sts of two major components, a summer program designed 
to, fl teach Hi spanic parents how to sustajn at home the bi 1 ingual education thei r * 
chi Idren receive at the Potter-Thomas School and a school year program designed 
to teach basic skills to adul t^ of the Potter-Thomas community. The fourth 
year evaluation showed that the; project has been successful i n attai ni ng* these 
broad goals. Parents of the summer program acquired the concepts being taught. 
Chi Idren' whose' parents participated had better Spanish reading scores , Engl i sh 
read! ng scor-es^and^attendance^rthan-other— Pot-ter- j,t -Thomas^Schoo4^pup4 1 s . — 



Analyses In which the achievement and attendance of children of summer . . 
component participants were compared to the school 1 s other Spani sh-domi nant 
pupils showed that the effect of parent participation was 1 cumulative; that is, 
children whose parents participated for more than one summer had benefited from 
each_af— the— summers.- — , • 

The parent interviews Confirmed the I ndi ngs of the second project year, 
and the impressions gleaned from "post-only 11 interviews of the third year: ■ >. •/ 
that the summed program is successful in teaching parents about the j^ays they 
can enrich the home -1 ea rn I ng environment for thei r children. The examination ...... 

of data from participants who were in the component fdr more than one year 
suggested that information is retained from year to the next; 

The school year component has grown far beyond ,the original expectations 
of. project planners. Compared to the criteria of the objectives, there were 
five, times the number of participants in^the language arts classes and more ;; 
than six time^the number of participants who met the GED examination criterion. 
'In fact, nearly three times more 'people earned the GED diploma than program planners 
thought would pa'Ss c3ne of its subtests. 

After four years- of attention, the^ curriculum packets were" f inally assembled 
into a format that could permit their being disseminated to parents. In every ; 
project year, parents had an opportunity to work on materials under the supervision 
of curriculum developers. It should be now possible to have community people 
work on packets with less step-by-step guidance by professionals. - : 

The fourth-year evaluation report raised two negative points, both having 
to do w!fth. v program implementation. The summer project attracted fewer children 
than in the .past. Thi s is bel ieved to be due to less time being spent by ' 
professional personnel doing' "door todoor" sel 1 ing of the program than had - 
been spent in the past. The school -year program did not meet the full criterion /. 
for the number of parent workshops. The evaluators bel i eve*" that this occurred , e 
because the school year was shortened by labor disputes at the beginning of 
the year. " 



In summary, the project was successful In meeting 1 ts goal of assisting 
Hispanic parents to help thel r'-chl Idren wl th academic work at the PotterrThomas 
School. Itwas al so successful f beyond the program planners prellml nary 
expectations/, In educating adults of the Potter-Thomas community and helping 
them earn £ne GED credent I ah 
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• TAdLE 1 , . 1 ' a 

ANALYSIS OF THE STANFORD ACHIEVEMENT TEST 
WORD STUDY SKILLS TEST . 



Pretest: 



1 Jnear trend 
quadratic trenC) 
cubic trend 
missing? . 



: ■ — —4 - i : — : — — : 


Variable 


Weight 


. • ." ■ | 
b i gn 1 1 i cance 

( P .<) 


C f An ri n rrl 

Error 








■ \- 

■ ■ i 


1 1 near trend 
quadratic trend 
cubic trend - 
cuartlc trend 


-2856.486908 
456.976020 
-31 .998311 
.827117 


N.S. 
, .10 
.09 
.09 


1722.7991 
269.0964 
18.4809 
.4709 


Level : 


5.99108 . 


N.S. 


4.8507 

1 



684660 
.01 1439' 
-.000141 

41 .145805 



N.S. 
N.S. 
N.S, 



14;5105 
.3495 
.0027 
193.3422 



P rog r am Pa r t i c i p a t i on 



2.86845 . 



.03 



, 1.4099 



Notes and Comments: ' ; 

Intercept = 6656; R-Square = .26; mean score = 111.2, standard deviation of 
scores around the regression hyperplane =16.12, N = 113 



1 one- tat led t-test for Program Participation, two-tailed fo'rjhe other variables; 
all tests of significance are for orthogonal effects 
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TAB IE 2 



ANALYSIS OF THE STANFORD ACHIEVEMENT TEST 
VOCABULARY TEST 













Slgnl flcance' 


Standard 


Variable 




f ■ 


Weight 


(p\<> 


Error 



1 1 near tfend 
quadratic trend 
cubic trend 
cuartlc trend 



-673.071227 
108: 745533 

-7.688424 
.201069 



N.S. 
N.S. 
N.S. 
N.S. 



1083.2170 
169.2309 
11.6261 
.2963 



Leve 1 : 



1 1. 24191 



.001 



3.009 



Pretest: 



1 inear trend 
quadratic trend 
cubic trend 
missing? F 



-8.649504 
.486262 

— : 007287 
-41 .881829 



N.S. 
N.S. 
-N.S. 
N.S. 



8.6818 



.3933 
C- .'.0056 
60.7926 



Program Participation 



2.692006 



.002 



.8870 



Notes and Comments :, 



Intercept = 1668, R-Square = .51, mean score ■ 109; standard deviation of scores 
around the regression hyperplane = 10.09; N = 111 



1 



one-tafled t-test for Program Participation, two-tailed for the other variables; 
all tests of significance are for orthogonal effects 



TABLE 3 

ANALYSIS OF THE STANFORD ACHIEVEMENT TEST 
READING COMPREHENSION TEST 



Variable 



Weight 



Significance 
(p.<) 



Standard 
Error 



Age ; 



1 1 near trend 
quadratic trend 
cubic trend 
cuartlc trend 



Leve 1 : 



•1076.510267 
305.663676 
-21 .820 1^5 
.5755^8 



13 .89939^ 



7 



N.S. 
N.S. 
.10 
.09 



.001 



1 209.9105 
188.7705 
12.9516 
.3298 



3.6376 



Pretest : 



linear trend 
quadratic trend 
cubic trend 
miss Ing? 



... .668864 
-.011970 
.000008 

11. 998940 *>. 



N.S. 
N.S. 
N.S. 
N.S. 



1.4552 
.0312 
.0002 
1^8178 



. Program Participation 



■2.324118 



.02 



.9966 




Notes and Comments: . - 

Intercept = 4349, R-Square « ,4l , mean score •» 119.25; standard deviation of scores 
around the regression hyperplane » 11.7.4; N a 120 



1 



one-tailed t-test for Program Participation, ty/o-ta.1 led for the other 
all tests of significance are for orthogonal effects 



variables; 
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TABLE h 

ANALYSIS OF THE INTER-AHERICAN TOTAL READING SCORE 



Variable 



linear trend 
quadratic trend 
cubic trend 
cuartlc trend 



Weight 



•533. 5**7531 
95.102292 
-7.16MJ56 
.19^727 



S I on I f Icanee 
(p.<) 



.005 
.005 
.007 
.01 



Standard 
Error 



106.1350 
33.206*» 
2.587'« 
, „ .07'«2 



Pr.etestt 



I Inear trend 
<",' quadratic trend 
cubic trend 
missing? 



.790712 

-.001571 
-.000002 
214.617^67 



N.S. 

N.S. 

N.S. 
.10 



Y71982 
, .0292 
.0002 
IV.^768 



Program Participation 



1.613919 



.06 



1.0126 



Notes and Comments: . 

Intercept - 1077; R-Square ■ ,5*»i mean score ■ 52.93; standard deviation of ^scores 
around the regression hyperplane - 1^.55; N ■ 226 . ' 

1 one- tailed t-test for Program Participation, two-tailed for the other variables; 
all tests of significance are for orthogonal effects 
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<■,:•■;.■■ ;, TABLE. 5' 

AWALYS I S FOR PERCENTAGE OF ATTENDANCE 



Variable 



Weight 



Significance 

( P .<) . 



Standard 

Er ror :.-\' 



'.-; V linear trend . ; -.788568 

"quadratic .trend .177616 

•cubic trend .015957 

cuart ic trend .00050 



N.S. 
.10 
.07 

'■ .06 



.5^15 
.10^6 
.0087 
.0003.. 



Previous Attendance: 
days 

«. missing? - • 



,002282 
,363282 



.002 

.003 



.0007 
.1178 



■-. ; Prog r am Pa r t i c t pa t i on 



,013546 



.01 



.0.057 



Notes and Comments: ,'\ ' a . 

intercept = :1 .597, R-.Square*= .30; mean attendance 55 .876; standard deviation of. 
scores around the regress I o'n-hyperplane = .091 , N = 3^9 

one-tailed t-test fo^ Program Participation , two-tai led for the other variables; 
all tests of significance are for orthogonal effects 
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